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Designing high-quality professional development ac
tivities that impact student learning presents many chal
lenges, especially on a statewide basis. To add to that chal
lenge, the research tells us that what teachers and leaders 
need most are opportunities to think, talk and reflect with 
each other on a sustained basis about classroom and stu
dent learning experiences with an emphasis on student 
learning. Quality time for serious conversations is a pow
erful resource for teams of teachers and leaders working 
together to raise student achievement. Teachers thinking 
together strengthen not only the teacher but also the en
tire school team (Barnes, 2000 Education Week). While 
student learning has always been a priority for educators, 
NCLB has raised the expectation and stakes for all stu
dents to learn to high standards and high quality profes
sional learning is a key factor in school reform. Dennis 
Sparks, Executive Director of the National staff Develop
ment Council describes in the Spring 2005 Journal of the 
National Staff Development Council, "Teachers create 
knowledge about teaching and learning, communicate it 
to one another, organize it within themselves and for oth
ers to make it more meaningful and accessible, and act 
on that knowledge for the purpose of improving student 
learning." 

New Hampshire Association of Supervision and 
Curriculum Development (NHASCD) seeks to serve as 
a catalyst for conversation and action to promote quality 
education for all learners. The Executive Board is made 
up of educators from varying roles including K-12 teach
ers and administrators and the New Hampshire University 
System. Their role is to work collegially to review the re
search and practice to bring the best possible presenters to 
the state of New Hampshire to build the capacity of local 
educators and advance learning opportunities for all stu
dents. Each year the NHASCD Board focuses on a theme 
that will directly impact the work of teachers and admin
istrators in the classroom. Working with the National As
sociation for Supervision and Curriculum Development, 
NHASCD is able to secure high profile speakers who are 
leaders in specialty areas that most local school districts 
could not afford to bring to the state. Local districts then 
have the option at a very reasonable price to send teams 
of teachers to participate in high-quality professional de
velopment opportunities. Teachers and administrators 
return to their districts with contacts from other school 
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districts and new knowledge to 
ignite research-based practices 
to promote solid experiences 
that translate to better student 
achievement. 

During the 2004-2005 
school year, for example Dr. Hei-
di Hayes Jacobs an education con
sultant who works internationally with 
schools, districts, companies and not-for-profit groups on 
curriculum reform, instructional strategies to encourage 
critical thinking, and strategic planning, presented two 
interactive sessions on her two books: Interdisciplinary 
Design and Implementation and Mapping the Big Picture: 
Integrating Curriculum and Assessment K-I 2. To build fur
ther connections for school teams and participants a third 
session to actualize Heidi's work on Curriculum Mapping, 
introduced Ann Johnson, Associate Superintendent of In
struction at Ankeny Community Schools, in Ankeny, Iowa 
who has worked closely with Jacobs and Bena Kallick for 
the past nine years to implement curriculum mapping sys
tem-wide. Dr. Johnson and two members of her curriculum 
team explained and provided evidence of how they have 
developed a comprehensive professional development 
plan that serves to support teachers and administrators in 
the implementation process as well as district, school, and 
classroom maps. Johnson explained how the curriculum 
mapping process impacted student achievement, and the 
benefits of using mapping to integrate the cross curricu
lar (i.e. reading or problem solving) throughout the K-12 
curriculum. Student achievement levels showing strong 
improvement exemplifies the improvement in student 
learning. Their district data were clear and the evidence 
overwhelming - student gains based on clearly articulated 
learning goals had risen significantly for all student popu
lations. 

School districts from across New Hampshire sent rep
resentatives at varying stages of curriculum mapping to the 
three sessions. The Manchester School District sent over 30 
teachers and administrators to learn about and listen to the 
ideas that Drs. Jacobs and Johnson described. The reflec
tion and communication that followed emphasizes further 
the importance of high-quality professional development. 
As a result of her experiences, Amanda Lecaroz, Principal 
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of the Middle School at Parkside, asked her teachers the made the following observations: (I) Teachers are com-
question "What will you actually be teaching this year and municating more about consistency of content; (2) There 
how do we communicate that information to each other? is reliable information about content that can be used as 
As we incorporate Grade Level Expectations (GLEs ), how teachers review state and local assessments; and (3) Teach-
do we know they are being incorporated into the day-to- ers feel more confident and focused in their delivery of 

r- I content. Lecaroz has ob-
i Lecaroz has observed her staff engage in reflective practice and she has I served her staff engage 

witnessed an increase in the capacity of teachers to provide students with in reflective practice and 
she has witnessed an 

more coherent and focused experiences through the school year. increase in the capacity 

day classroom instruction? To answer these questions, 
Lecaroz and Parkside staff members began to explore 
ways in which there could be more consistency in instruc
tion across and between grades to improve student learn
ing for "all" the students. A "Needs Assessment" provided 
by Mary Ellen Arigo, Comprehensive School Reform 
(CSR) Coordinator from the New Hampshire Department 
of Education, sparked the awareness and concern about 
who is learning "what" content and when. To this end, the 
staff determined that they would adopt the philosophy em
bedded in Turning Points and embark upon Curriculum 
Mapping™ as a focus for improving student performance 
and professional growth for teachers. The Parkside staff 
overwhelmingly agreed to make these two initiatives the 
focus for their Comprehensive School Reform Proposal to 
the New Hampshire Department of Education. 

Parkside was successful in their application for the 
Comprehensive School Reform three-year grant that be
gan in July 2004. Their first step was for each teacher to 
describe on paper exactly what he or she teaches in the 
course of the academic year. The purpose of this activ
ity was to collect authentic information about what stu
dents were actually doing. If a teacher used themes, then 
the themes were reflected in the map. Every teacher was 
then trained in the use of Curriculum Mapper Software 
TM. Teachers then conducted a "first read" by content and 
grade level so that each teacher could see exactly what is 
taught within each classroom in that grade. Teachers in
teracted and discussed collegially the variations in content 
delivery. The next step will involve all content teachers 
across grades six, seven, and eight reading each other's 
maps to examine for content gaps and redundancy. Finally, 
Essential Maps will be defined documenting the essential 
learning that must be incorporated by grade and by con
tent. The Essential map becomes a conceptual commitment 
and a focus for learning so that there is a clear and con
sistent understanding of the content taught across and be
tween grades. Lecaroz reports the benefit of the NHASCD 
conferences this year, noting that they have really helped 
her to think about the steps necessary for implementation 
and also to hear from colleagues across the state about the 
work they are doing in this area. 

As the first year of the process unfolded, Lecaroz 
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of teachers to provide 
students with more coherent and focused experiences 
through the school year. While there is still a great deal 
of work ahead, Curriculum Mapping has made a signifi
cant difference. The impact has been so important to the 
school, Lecaroz has met with the other three Manchester 
Middle School principals and they have presented a re
quest to the Manchester Board of School Committee to 
move forward across the four Manchester middle schools 
to adopt Curriculum Mapping over the next three years. 
Teachers at Parkside will help to lead the way for the oth
ers schools. Teachers will be teaching teachers during ear
ly release and specified times to learn the process and the 
technology. They will essentially go through three phases: 
( 1) each teacher will enter his or her own data which helps 
teachers to become comfortable with the technology; (2) 
teachers will become more sophisticated with the use of 
the software, and as a result, showcase their curriculum 
units, courses and recommended standards and encour
aging colleagues to collaborate and exchange ideas; and 
(3) groups of teachers will store and share student assess
ments, products, and performance. As teachers make leaps 
in their own use of technology the curriculum will become 
operationalized and will no longer be a document that sits 
on a shelf. 

Next year, NHASCD will take yet another step toward 
assisting educators across the state in their day-to-day in
struction and lesson design by inviting three speakers. 
Grant Wiggins, Carol Ann Tomlinson, and Jay McTighe 
will focus on designing lessons, units of instruction and 
assessment that reach the needs of all students. The em
phasis will be on reaching every student and providing 
meaningful learning opportunities across a range of abili
ties. 

NHASCD 's continued commitment to providing 
quality professional development, coupled with continued 
support by school districts for important dialogue among 
attending educators, can only result in improved learning 
experiences for students. 

Mary Heath is a New Hampshire Association for Supervi
sion and Curriculum Development board member. 

55 


