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The United States Department of State is funding pro
grams that match Pakistan's needs for professional devel
opment for teachers and American resources in this area. 
As part of the initiative, Plymouth State University is host
ing institutes for Pakistani educators and administrators 
during the summers of 2004-2006. The Institutes build on 
Plymouth State's tradition of excellence in teacher train
mg. 

Conditions in Pakistan's government schools form 
the basis for the curriculum design that anchors the In
stitute. What are the needs of the Pakistani educators and 
administrators? How can they be met most effectively dur
ing intensive sessions in a university community in central 
New Hampshire's Lakes Region? Pakistani educator Asyia 
Khan stated, "We are suffering from a lack of teachers and 
resources. But one thing we share with American teach
ers is our commitment to our students. We share the same 
spirit." (Khan, 2004) 

The schools in which the Pakistanis work reflect the 
spectrum of the government's educational system, funded 
to provide an education for the children of the country 's 
most impoverished population. Pakistan also consists of 
a complex web of ethnolinguistic groups, making educa
tional endeavors even more challenging. Although Urdu 
and English are the official languages of the classroom, 
local languages are spoken in the homes. The schools inte
grate content-based and language instruction. 

The Pakistani teachers and administrators who trav
eled to PSU in 2004 came from schools that ranged from 
urban to rural in setting - from the modem capital city 
oflslamabad to the poverty-stricken countryside. They in
cluded a well-equipped facility, 5,000 feet up in the moun
tainous and politically sensitive region of Kashmir. In 
contrast, other schools lacked the most basic of amenities, 
from textbooks to electricity to sanitary arrangements. 

Working in such a variety of often-difficult condi
tions, the Pakistanis in the Institute are educators on a 
mission: to learn new techniques and strategies that they 
can adapt to their curricula and overcrowded classrooms. 
Although "child-friendly" schools are growing innumber, 
rote learning remains the norm. 

Many educators are trying to change the culture, both 

Parveen Akhter from Islamabad commented during the 
Institute, "As principal of my school, I want teachers to 
know about child-centered classrooms and to recognize 
children's rights. I also plan to encourage participation 
of parents and community in solving the problems of our 
schools." (Akhter, 2004) 

Although the school-based educators and administra
tors play a critical role in educational reform initiatives that 
are expanding in Pakistan, many collaborative ventures in 
Pakistan also act as agents of change, along with institutes 
like those at Plymouth State. PSU's Pakistani Committee 
has been working with Idara-e-Taleem-o-Aagahi, the Cen
tre for Education and Consciousness in Lahore (www.ita
cec.org). Besides serving as valued facilitators for the In
stitute, ITA and similar organizations have been involved 
in efforts "to promote education as a comprehensive pro
cess for human and social transformation" (ITA brochure) 
in their own country. 

With a shared passion for learning as the Instituty 
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grated arts, the environment, math, and science. its objects. 
Because of the interdisciplinary and multicultural na- The syllabus was based on one-week segments that 

ture of "heritage" and its educational function as a broad- included fieldwork in New Hampshire and Boston. Each 
based organizing principle, a heritage studies course can week focused on a specific topic, with lesson plans build-
take many different forms. Models and case studies pro- ing on the subject matter. They demonstrated ways that 
vide the basis for interdisciplinary site-based and object- local primary sources can be interpreted in different con-
based learning initiatives that can be used as tool kits any- texts, linking them to subjects that range from local to 
where. They exemplify "living learning." global. They also gave the Pakistanis an opportunity to 

Because of conditions in Pakistan, the Institute heri- learn about New England's rich heritage, formed by the 
tage syllabus focuses on a model that uses community as a centuries of continuing immigration that shape the re-
classroom without walls. Lahore educator Neelam Ernest gion. 
emphasized that "Technology and multi-media education A detailed fieldwork manual also was integrated into 
are spreading throughout Pakistan, opening doors to glo- the course and provided additional structure and a re-
balization, but availability of technology is still limited." source that can be used in Pakistan. Entitled "Investigate, 
(Ernest, 2004) Inform, Interpret," the manual includes an introduction to 

With Unesco's World Heritage principles (www. fieldwork investigation, a section on gathering informa-
unesco.org/whc) providing an internationally recognized tion through an analysis of form, function and setting, 
language in heritage interpretation and education, they and methods of interpretation. Wherever the country, the 
also serve as a conceptual framework for universal heri- guidelines enable students to develop individual interpre-
tage models. tations of local resources and thus tum their communities 

In 2004, the course was entitled: "Teach Locally, into classrooms without walls. 
Think Globally: Community Based Learning Strategies: In addition to World Heritage principles providing an 
the interaction of people, place and location that creates international language in heritage, Unesco has developed 
community heritage." As part of the course objectives, a global education program (www.unesco.org/education/ 
educators and administrators learned how to enhance ex- asp). Each weekly topic featured adaptations from the 
isting curricula in Pakistan and to expand student-cen- Unesco World Heritage Convention of 1972 and its Young 
tered learning experiences through readily available local People's World Heritage Education Project. In Pakistan, its 
resources. The strategies incorporated the primary sources World Heritage sites are regarded as symbols of national 
that shape everyday existence wherever the place: the pride and opportunities for heritage learning. 
landscape, the built environment, and material culture and The 2004 weekly schedule included themes that sup-

' '~s principal of my school, I want teachers to know about chi/~ 
centered classrooms and to recognize children's rights." 
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ported the topic. Monday focused on an introduction to 
the topic using a relevant heritage model. Classes on Tues
day and Wednesday combined a demonstration 
and interpretation of the local site. The week 
ended with a two-day session that concen
trated on an adaptation of the topic to 
Pakistan. It included a Heritage Road 
Show that illustrated more ways to 
apply the model to Pakistan's com
munity classrooms. 

The first week's introducto
ry session focused on buildings 
that symbolize a community's 
heritage and act as icons. The es
sential questions apply to iconic 
buildings anywhere. Where are 
they sited? When were they built? 
Which architectural styles do they 
represent? Why do they still exist? 
How have their stories been maintained 
in the community? Why are they consid
ered important? What function do they serve? 
How can they be linked to heritage on different levels 
- from local to global? How can they be interpreted as an 
extension of the local curriculum? 

The second week of lesson plans focused on using 
material culture and its objects as readily accessible teach
ing tools. The essential questions build conceptual frame
works. When were they made? Who made them? What 
factors determined their shapes? What processes were 
used to create them? What materials were used to make 
them? Where did the materials originate - were they local 
or imported? What are the functions of the objects? Have 
those functions changed over time and use? How are they 
valued? How can they be tied into universal models? How 
can they be integrated into exercises in object based learn
ing? 

A third week incorporated the layers of the local land
scape as an extension of classroom learning. The essential 
questions use the landscape as a construct. What impact 
do the topography and the environment have on the shape 
of communities? What are the settlement patterns? Is there 
any evidence of pre-history on the landscape? What are 
the demographics? What kind of built environment has 
evolved on the landscape? How have people interacted 
on the landscape? What kinds of culture have ·developed? 
Who brought the cultures with them? What changes are 
taking place on the landscape? How can the landscape be 
used as a teaching tool in local schools? 

Plymouth's "Daniel Webster" Courthouse was used as 
a local example of an iconic building. Because of mul
tiple changes of use, the courthouse reflects the phases of 
a growing town. It was built as a colonial courthouse and 
was in use during the early national period. It currently 
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houses the Plymouth Historical Society. The visit to the 
courthouse initiated a dialogue on nation building within a 

constitutional framework and the importance of 
an educated citizenry. During a Heritage 

Road Show to Concord, the discussion 
continued with Chief Justice John 

Broderick of the New Hampshire 
State Supreme Court. The Chief 

Justice spoke about the paral
lels between Pakistan and the 
United States - both coun
tries with legal systems that 
evolved within the framework 
of British law and developed 
their own constitutions. 

The Pakistanis also 
shared stories of other iconic 

buildings that anchor their com
munities. They ranged from a 

jewel-like mosque in Islamabad to a 
crumbling hill fort. Other sacred spaces 

included buildings on the sites of religious 
pilgrimages, transcending national boundaries. 

The Pakistanis also spoke about the importance of houses 
as family gathering places in their culture, with scattered 
relatives coming together during times of sorrow and cel
ebration. 

The on-site interpretation of object-based learning fo
cused on Plymouth State University's Draper and Maynard 
building. It contains numerous examples of a community's 
material culture, with an exhibit of the original Draper 
and Maynard Company that once manufactured baseball 
equipment using a local labor force and local resources. 
A Heritage Road Show to Portsmouth illustrated the di
versity of material culture in a port town, from the Black 
Heritage Trail to the house museums of Historic New Eng
land. 

The Pakistanis learned that even the most mundane 
objects can have value. They spoke about the meaning
ful objects that are integrated into their everyday lives, 
including a prayer rug that was a gift on a wedding day, 
and a blue shawl that had been handed down from mother 
to daughter for generations. The participants from Multan 
showed pictures of that city's famous blue and white pot
tery, very similar to the blue and white ware used through
out New England. 

Plymouth's layered landscape provided another dem
onstration of on-site learning and local primary sources. 
With topography shaped by river valleys bordered by hills 
and mountains, the natural, cultural and built environ
ments provide a text of community as classroom resource. 
The Pakistanis also traveled down to Boston to view the 
evolution of a very different layered landscape. 

As the Pakistanis walked New England's landscape, 
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they discussed their special sites at home. They described 
the evolution of the ancient cities of Lahore and Multan 
and the "new" capital of Islamabad. In contrast to the ur
ban centers, they also shared experiences from the rural 
areas bordering the Indus River and the high mountains of 
Kashmir. But their stories often ranged back in time to Al
exander the Great and the impact of his invading army on 
the landscape, still an integral part of Pakistan's heritage 
after many centuries. 

While in Plymouth, Muhammed Jamil Bajwa of Is
lamabad's Federal College of Education wrote, "In Paki
stan there is so much local history and heritage. Very little 
makes it into the classroom. When I return to Pakistan, 
I will suggest small museums be built in local schools." 
(Bajwa, 2004) 

Upon their return to Pakistan, the Institute partici
pants developed after-action reports on their experiences 
at Plymouth State. Science coordinator Fouzia Masquood 
Butt of Lahore listed under strengths of the program: 

• "Heritage study program was very exciting, in
teresting and informative. Also it gave us a great 
idea to restore and promote our own culture 
among students. 

• It was also a great opportunity to share the expe
riences between two countries. 

• Also getting to know their educational, social, 
cultural, political and economic stages of devel
opment in a profound way." (Masqood Butt, 
2005) 

Models of heritage education can be used as porta
ble tool kits anywhere, including Plymouth and Pakistan. 
Leaming on site uses learning that is in plain sight. Based 
on elements that are part of community life wherever its 
locale, it empowers educators, administrators, students 
and their parents to use surrounding riches as an extension 
of the formal classroom and to celebrate local heritage in 
the process. 

Plymouth State University's Pakistani Institutes ex
emplify living learning for all the participants, from both 
Plymouth and Pakistan, because of shared learning expe
riences. As the 2004 Institute ended, Lahore head teacher 
Neelam Ernest spoke at graduation to everyone who had 
been involved: "What started out feeling too long, after 52 
hours of travel from Pakistan, turned out to feel too short. 
Thanks to all of you who contributed to this institute, all 
who designed a beautiful program. We take a message of 
peace, friendship and love with us back to Pakistan." (Er
nest, 2004) 
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