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Global Education: A Call for Connections 
Robin Hogan 

In a recent article in Education Update (ASCD, April 
2005) entitled "Schools for the Global Age," Gene Carter, 
Executive Director of the Association for Supervision and 
Curriculum Development, expressed concern that in this 
global age, few students were exposed to an international 
education in a meaningful way. He cited a study from the 
Modern Language Association that reported that only 8.2 
percent of U.S. students in higher education are learning 
another language, with more than half of those enrolled in 
Spanish. In this age of globalization, education leaders have 
an opportunity and a responsibility to educate students to 
meet the needs of a changing interconnected world. 

Let us begin by examining a definition of global 
education. One set forth by the Association for Supervision 
and Curriculum Development in 1991 states, "Global edu
cation involves learning about those problems and issues 
which cut across national boundaries and about the inter
connectedness of systems-cultural, ecological, economic, 
political and technological. Global education also involves 
learning to understand and appreciate our neighbors who 
have different cultural backgrounds from ours; to see the 
world through the eyes and minds of others, and to realize 
that other people of the world need and want much the 
same thing." (Tye, 2003). 

As we confront the 21st century, our standards 
and our educational system in general urgently 
need to be changing to promote international 
knowledge and skills. 

Even before September 11 shattered any notion 
of American isolation, it ought to have been clear that 
American students know very little about the world around 
them. In June 2001, the National Commission on Asia in 
the Schools released a report stating that young Americans 
are dangerously uninformed about international matters 
and that this knowledge deficit is particularly glaring in the 
case of Asia. 

As the standards movement in American education 
made important strides in the last 15 years, we see a new 
focus on what our students should know and be able to 
perform at different times in their education. As we con
front the 21st century, our standards and our educational 
system in general urgently need to be changing to promote 
international knowledge and skills. 

There are several factors affecting this change. One is 
the global economy and the demands of the marketplace. 
The new transglobal corporations demand a world-class 
work force to deal with the investments in international 
trade. Already, one in six of the nation's jobs are tied to 

the international trade. Good jobs will require new skills. 
Careers in business, government, health care, law enforce
ment and a wide variety of other areas will call for greater 
international knowledge and skills. Secondly, when world 
events call our attention to global issues such as terrorism, 
poverty, AIDS and environmental degradation, we will 
need to acquire new knowledge of world regions, cultures 
and languages. Thirdly, the population increases in Asia, 
Latin America and Africa will present a need to under
stand the cultures that students bring to school with them 
daily. Finally, international education needs to include 
contact with students from different parts of the world 
through exchange programs so that the perception of the 
United States among young people in many parts of the 
world can be altered. 

In November 2004, Susan Bales wrote in Phi Delta 
Kappan that the American public has not embraced inter
national education. She argues that in order for this issue to 
take center stage, a clear vision of international education 
needs to be articulated and the perception that it is a non
essential add-on to the conventional curriculum needs to 
be changed. The September 11, 2001 attacks on the United 
States, and the U.S. military action in Iraq and Afghanistan 
have helped convince Washington officials of the need to 
increase American students' understanding of foreign cul
tures. These events have also highlighted the need to foster 
young people's fluency in languages rarely taught in U.S 
schools, such as Arabic, Hindi and Farsi. It could also be 
argued that our lack of global understanding led us to quick 
assumptions as to how the world perceived Americans as 
occupiers, and the spread of democracy. According to Bales, 
in the context of a system that is perceived to be failing at 
the basics, international education is viewed as a luxury or a 
set of skills that can be postponed to undergraduate educa
tion or assigned to specialists. 

Sean Cavanaugh writes in Education T#ek (Novem
ber 2004) that international education needs a passionate 
champion to pitch for the investment in schools. In his 
article, it is noted that state and local officials speak of 
common barriers in trying to secure a place for interna
tional education in schools because they face more urgent 
concerns, namely, the pressure to devote time and money 
to help students achieve proficiency in core subjects such as 
mathematics and reading to satisfy the federal "No Child 
Left Behind Act." A major goal among the backers of 
international education is the incorporation of such educa
tion into state academic standards and school curricula. 
Some states have already moved in that direction. But 
while many states have moved to make those general objec
tives part of the study of nations and cultures, the stan
dards need to be more precise so that they address specific 
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knowledge and skills on which students might be tested. 
In some ways, Americans support international educa

tion, including foreign language requirements, international 
education courses, study abroad and international students 
on U.S. campuses. However, few say these skills are es
sential, leaving international education displaced by other 
priorities. The Frame Works Institute, funded by the Rock
efeller Brothers Fund and others, interviewed 20 average 
American citizens from Colorado, Connecticut and North 
Carolina to elicit their associations with international edu
cation. The most important findings are the lack of a well
defined public vision or definition of international educa
tion. The topic does not bring powerful feelings or specific 
associations for people. This leaves the issue of international 
education prey to default precisely because the public has 
little sense of the issue. 

state to support global education in K-12 schools.James B. 
Hunt, Jr., North Carolina's longtime governor, is a trustee 
of the Asia Society. In November 2004, the States Institute 
recognized many other schools on International Educa
tion in the Schools. The elementary award was received this 
year by the Chinese American International School in San 
Francisco, and the International School of the Americas in 
San Antonio, Texas was awarded the high school prize. The 
state of Wisconsin won the award for making numerous 
strides in helping K-12 educators incorporate international 
studies in different parts of the curriculum, and has created 
professional development programs to help teachers lead 
those subjects. 

Advocates need to create a conversation that links to 
the priorities people already have for the public education 

system, rather than one that tries 
The challenges to a global 

curriculum are too few programs 
and too few students, teachers and 
schools that offer those programs. 
Programs need to be comprehen
sive in scope and not the add-on 
extracurricular activities mentioned 

We can meet these challenges by harnessing 
the political will of states and the federal 
government and by expending the money 
and effort to set new, important priorities in 
the U.S. education system. 

to create a new priority. Our 
public schools provide opportuni
ties that teach children how to 
understand and respect and value 
others. The schools teach students 
how to be good citizens and to 
prepare children for the work

above. The most serious problem is inadequate teacher 
knowledge of the subject. According to Andrew Smith, in 
an article published in Educational Leadership in October 
2002, many states license teachers in social studies or history 
without requiring coursework in geography or world history. 
In elementary schools, few teachers have had such training. 
Another challenge is the lack of research on global educa
tion, especially the effectiveness of particular methodologies 
and the proper sequencing of global concepts and skills in 
the curriculum. Teachers also need to be aware of the media's 
influence on students' perception of the world. 

We can meet these challenges by harnessing the politi
cal will of states and the federal government and by expend
ing the money and effort to set new, important priorities 
in the U.S. education system. Local school boards should 
make the teaching of global content and skills an important 
component of education for all students. The federal gov
ernment has begun to take a leadership role by sponsoring 
International Education Week each year in November. 

In November 2003, the Goldman Sachs Foundation, 
together with the Asia Society, announced the first winners 
of their new prize for excellence in International Educa
tion. The elementary/middle school prize was presented to 
John Stanford International School in Seattle, Wash. This 
K-5 school of 400 students spends half of each school day 
studying in either Spanish or Japanese and the other half in 
English. In Evanston, Ill., International Studies have been 
part of the graduation requirement for all its 3,000 high 
school students since 1992, and they were the recipients 
of the high school award. The University of Vermont was 
recognized for its Asian Studies Outreach program, which 
has helped integrate lessons on Asia in K-12 classrooms 
throughout the state. Finally, North Carolina earned the 
state prize for its government's support of schools with 
an international focus and the work of universities in the 

place. Advocates need to communicate that achieving these 
objectives in an increasingly interdependent world requires 
updating the public education system to incorporate global 
perspectives. When approached in this way, global educa
tion will not be viewed as a separate entity, but as inherent 
in the definition of a world-class education. The argument 
for international education needs to be changed to tell a 
different story about America and about the opportunities 
for today's students. 

According to a recent study conducted in Japan, 
the United Kingdom, and the United States, the number 
of books and institutions for global education increased 
rapidly during the 1990's, especially after 1994 when 
national standards began to be incorporated in all 50 
states. Teaching global perspectives grew at a local, state 
and national level. The study pointed out that if the study 
of global education is ignored by the schools, our students 
will be inadequately prepared to function in an increasingly 
interdependent world. This would be a serious mistake. If 
the United States is to be better equipped with the skills 
and knowledge to better understand international matters, 
K-12 schools carry the major responsibility for assuring 
that all of the citizens are informed to act responsibly when 
these matters are discussed and voted upon. 

As can be seen, the interconnectedness in the world 
today is urging the necessity for a global education within 
the existing structure. In an interconnected world, un
derstanding other nations and regions is a cornerstone of 
democratic citizenship. This aspect of education deserves 
our swift and lasting attention. It is not likely that the 
United States will exert global leadership for long with a 
citizenry that is globally deaf, dumb and blind. 

Robin Hogan is Director of Guidance at Ashland 
Elementary School in Ashland, New Hampshire. 
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